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This era known as the atomic age, hydrogen age, and 
age of technology is characterized by speed, change, 
instability, and lack of permanency. The solution to 
yesterday's problems often become invalid today. Text¬ 
books frequently become obsolete almost before they are 
off the presses. Improved technology and the rapidly 
expanding techniques of mass communication are confront¬ 
ing educators with the opportunity for a scientific 
revolution in the field of teaching and learning. 
Along with technological acceleration and mass 
communication advancement, the number of births has risen 
more than fifty per cent, and subsequently enrollments 
have risen steadily at all levels of communication. 
Corresponding with this rapid rise in enrollments has 
been an acute shortage of able teachers, which has 
caused many educators to seek new ways of multiplying 
the effectiveness of the good teachers that are availa¬ 
ble. 
Two other factors that have helped to bring 
about a search for new approaches in education 
have been a dramatic increase in the range of 
1 
2 
knowledge today's students will have to 
acquire in order to live intelligently in 
the space age, and a similar increase in 
the complexity of the new things to be 
learned.^ The boundaries of knowledge are 
constantly being extended, which means that 
there is more to assiminate and disseminate 
than ever before. On the other hand, the 
tempo of the age is such that we can afford 
to go about this task of dissemination in 
no leisurely fashion.^ 
How did we become victims of such circumstances in 
the first place? The answer to this problem was given 
birth during the depression of the 1930's when this 
country experienced a low birth rate. This low birth 
rate kept the school population down; however, during 
World War II the birth rate increased, but there were 
no materials with which to build new schools. Communi¬ 
ties put money aside for post-war construction, to try 
and correct the problem. At the end of the war, prices 
for building material skyrocketed and the birth rate 
kept climbing. School districts started floating bond 
^Ford Foundation, Teaching by Television. (New York 
Ford Foundation, 1959), p. 2. 
2 
Carroll V. Newson, Television Policy for Education 
(American Council on Education: Washington, D. C., 
1952), p. 138. 
3 
issues for new schools to accommodate the expected in¬ 
crease of pupils born during the war. Then something 
strange happened. Instead of the birth rate leveling 
off as it should have — it kept right on climbing.'1' 
The projected enrollments were changed and it be¬ 
came apparent that new schools and new teachers would 
be needed. Where would these teachers come from? The 
low birth rate during the depression years meant there 
would be a low number of potential teachers in the 
1950's. 
When the Korean War broke out in 1950, the United 
States again suffered a scarcity of building material 
and school construction again lagged, but the birth rate 
kept soaring. For over two decades now, the number of 
births have continued to climb and our school enrollments 
have consequently increased. We are presently at a point 
where we are short on school teachers and classrooms. 
The needs of our schools are generally recog¬ 
nized. Attracting and retaining highly 
qualified teachers is a formidable problem. 
Henry H. Cassirer, Television Teaching Today. 
(Plane de Fonteroy, Paris: UNESCO, 1960), p. 26. 
4 
The body of knowledge that a school must 
pass on to its students has expanded tre¬ 
mendously and is growing at a prodigious 
rate.^ 
One of the most promising tools for solving these 
problems has been television. Commercial television, 
from its debut after World War II has had tremendous 
growth. About a decade and a half ago, there were only 
a few thousand receiving sets in American homes; today, 
there are more than fifty million. Commercial television 
has done more to influence American culture in the past 
decade than any other medium of communication. 
To broaden the services and possibilities of tele¬ 
vision, the Federal Communications Commission in 1952 
reserved certain VHF and UHF channels for non-commercial, 
non-profit, education purposes. Presently, more than 
seventy-five educational television stations are on the 
air, and additional channels have been reserved. Actually, 
mass communication has helped to make a new kind of 
society. It has given the teacher a different kind of 
student to teach. It has modified the role of the teach¬ 
er and the administrator. It has provided education with 
^Ibid., p. 26. 
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more tools which can improve teaching and increase 
learning.^ 
When television first began to be used for direct 
classroom instruction, many questions were raised about 
its role in education. There were some who took a dim 
view of its potentials. It was argued, for example, 
that television was essentially a one-way medium of 
communication and that its use for instruction would 
deprive the student of valuable contact with the teacher. 
As one critic put it, "an electronic tube cannot under¬ 
stand a child." It was also argued that "television will 
2 
never replace the teacher." 
What most of these arguments overlooked was that 
television is not and is never going to be an educational 
panacea. It is not a teacher but merely a conveyer of 
teaching, and a good teacher on television can be much 
more effective in stimulating learning than a mediocre 
teacher in the intimate environment of a classroom. 
Nothing can take the place of face to face 
contact between teacher and pupil, of the 
interplay of personalities, of questions and 
discussion. Educational television is not 
1 Philip Lewis. Educational Television Guidebook, 
(New York: McGraw Hill Book Company, Inc., 19610, p. 3. 
2 Ibid. 
6 
going to outmode the classroom, although 
television will eventually have its place 
in the classroom as well as in the home. 
It is not going to eliminate the use of 
films or slides or blackboards or any of 
the other traditional educational tools. It 
is essential that television be viewed in the 
proper perspective, without fear on the one 
hand or hysterical enthusiasm on the other.^ 
As teachers became more familiar with television 
as a medium of instruction, much of the early opposi¬ 
tion evaporated. It soon became evident that television, 
far from being a threat to the status and prestige of 
the classroom teacher, was actually a powerful new tool 
for enhancing the art and prestige of teaching and for 
bringing to the student richer, broader, and deeper 
learning experiences. 
A great deal of progress has been made during the 
past decade in applying television techniques and equip¬ 
ment in the field of education. Many factors have pre¬ 
vented a broad integrated approach. Within these factors 
is a great need among educators for more information about 
educational television and what it might be expected to 
accomplish, and how some of the available source books 
concerning educational and instructural television compare 
1 
Newson, op. cit., p. 138. 
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with the comprehensive reports. 
It is with the sparcity of available information 
in mind that the writer is attempting to look into the 
features of seven books concerned with educational and 
instructional television. 
Evolution of the Problem 
As a student at Atlanta University, the writer found 
himself engaging in many discussions concerning educational 
television, its practices, and its future in education. 
Because educational television is a relatively new tool in 
the field of education, the writer would encounter only 
small amounts of published information in book form. Many 
of the books did not include some of the important facets 
of educational television. It was from this point that 
the writer felt a comparison of the similarities of the 
inclusiveness of the educational television concepts in 
the more recent books published on educational television 
would/or could be beneficial to educators or administra¬ 
tors . 
It is the writer's opinion that because educational 
television is relatively new, available information in 
some areas of educational and instructional television is 
8 
is not in the journals. It exists in the form of mimeo¬ 
graphed reports.'*' 
Contribution to Educational Knowledge 
The writer feels that the data collected from this 
study will be of value to educators, especially classroom 
teachers and administrators, in that it will to come ex¬ 
tent foster their knowledge of the areas given the greatest 
concentration by authors of the more recent educational 
and instructional television books. It will also indicate 
to some degree whether there are similarities in the 
treatment of such books. 
Statement of the Problem 
The problem involved in this study was to analyze 
and interpret the inclusiveness of the concepts presented 
in seven books concerning educational and instructional 
television published since 1960. 
Limitations of the Study 
The major limitations of this study was the confine- 
■'"Stanford University, Educational Television, the 
Next Ten Years, (Stanford, California: The Institute for 
Communication Research, 1962), p. 5. 
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ment of the analyzation and interpretation to seven 
educational and instructional television books. Further 
limitations of the study were the omission of books pub¬ 
lished prior to I960, and the inclusion of only those 
books that could be used as overall guides in the field 
of educational and instructional television. These books 
were taken from the 1964 edition of Subject Guide to Books 
in Print edited by Sarah L. Prakken. 
Purpose of the Study 
The major purpose of this study was to analyze, and 
interpret the inclusiveness of the treatment of the con¬ 
cepts presented in seven educational and instructional 
television books published since 1960, as compared to the 
educational TV concepts presented in Educational Television, 
The Next Ten Years. More specifically, the purposes of this 
study were to: 
1. Identify the major topics put forth in 
each of the educational and instructional 
television books. 
2. Identify and interpret the ideas presented 
concerning the effects educational television 
has had upon the schools, teachers, and 
community. 
3. Identify the major educational and instructional 
television concepts that were put forth in the 
study conducted under the auspices of the United 
states Office of Education. 
10 
4. Analyze and interpret the over-all content 
of seven educational and instructional 
television books. 
5. Present whatever conclusions, implications, 
and recommendations which the research 
warrent. 
Definitition of Terms 
The significance of the basic terms used in this 
study are as follows: 
1. "CCTV" — commonly used abbreviation for 
closed circuit television. The electronic 
transmission and reception of images within 
a devinitely prescribed area or system not 
available for general viewing.^ 
2. "Content analysis" — a research technique 
for the objective, systematic, and quanta- 
tive description of the manifest content 
of communication.2 
3. "Educational television" — all programs 
of an educational or cultural nature that 
3 
are broadcast over educational stations. 
4. "Instructional television" — the attempt 
to teach in a formal manner over television , 4 
on any level of schooling. 
^"Lewis, op. cit., p. 48. 
2 
Bernard Berelson, Content Analysis in Communica¬ 
tions Research, (Glencoe Illinois: The Free Press, 1952), 
p. 18. 
3 
Ford Foundation, op. cit.. p. 3. 
4 
Lawrence F. Costello; George N. Gordon, Teach With 
Television, (New York: Hastings House Publishers, 1961), 
p. 8. 
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5. "UHF" — ultra high frequency. 
2 
6. "VHF" — very high frequency. 
Locale of the Study 
This study was conducted at the School of Education, 
Atlanta University, Trevor Arnett Library, the Atlanta 
Public Library, and WETV of Atlanta. 
Method of Research 
The Descriptive-Survey Method of research, utilizing 
the techniques of content analysis and the statistical 
treatment of data was used to collect the data. 
Descriptions of Materials and Instrument 
The materials and instrument used in the collection 
of the data of this study were: (a) the 1964 edition of 
Guide to Books in Print, from which the selected books were 
taken; (b) the specifically designed questionnaire check¬ 
list which categorized and evaluated the data on the 
"concepts" or ideas discussed in the seven educational and 
instructional books examined and, (c) the seven educational 
and instructional television books which had been published 
since 1960. 
‘'“Lewis, op. cit.. p. 219. 
2 
Ibid., p. 219. 
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The philosophical and methodological source for the 
selection of the concepts set forth for an adequate and 
inclusive discussion of educational and instructional 
television which constituted the framework for the ques¬ 
tionnaire-checklist items used in the content analysis 
was: Educational Television, the Next Ten Years. 
The questionnaire-checklist used in the content 
analysis of the educational television books examined was 
constructed from the inclusive presentation of concepts 
set forth in Educational Television, the Next Ten Years, 
which is a comprehensive report of educational and instruc¬ 
tional television conducted under the auspices of the 
United States Department of Education. The concepts or 
areas are: 
A. The development and future possibilities of 
educational television frcm pre-school, ele¬ 
mentary school, colleges, universities, com¬ 
munities, and adult education. 
B. The results of studies conducted concerning 
educational television and its indication for 
the future. 
Stanford University, Educational Television, The 
Next Ten Years, (Stanford, California: The Institute 
for Communication Research, 1962) . 
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C. The attitudes of students concerning instruc¬ 
tional and educational television. 
D. The teacher's attitude as affected by 
instructional television. 
E. Weaknesses of television teaching, teacher 
preparation, and uses from elementary 
schools, through colleges and universities. 
F. What is CCTV and the differences between 
VHF and UHF channels. 
G. To what extent are the responsibilities of 
non-commercial and commercial television 
in representing public affairs interest 
and needs of the community. 
H. What are the possibilities of educational 
television in art and culture. 
I. What are the problems of programming. 
J. How is educational television viewed by 
the national program center. 
K. What is the present cost of supporting 
educational television. 
L. What future cost may be anticipated for 
capital expenditures and for station 
operations. 
M. What further increases in expenditures 
will be necessary if educational stations 
are to operate at an adequate rather than 
a minimum level. 
N. What are the possible sources of financial 
supply. 
O. On the basis of the best estimate of how 
much use educational institutions are likely 
14 
to make of ETV, how many channels will be 
needed in the next decade. 
P. What will be the needs of instructional tele¬ 
vision materials, and how can they be met. 
Q. What should educational institutions know about 
developments in ETV facilities so that they 
can plan adequately. 
For each of the above seventeen areas or concepts, 
there were indicated four levels of degrees of emphasis: 
excellent, good, fair, and absent. One of the areas was 
checked for each of the concepts and for each of the books 
examined. The check-list was designed to determine the 
extent to which each of the seventeen concepts explored in 
Educational Television, The Next Ten Years, appeared in the 
selected books to be examined. 
The identification by the author of the books exam¬ 
ined and analyzed according to their emphasis of concepts 
appearing in selected educational and instructional tele¬ 
vision books are: 
Book Author 
A Guide to Instructional 
Television 
Diamond, Robert M 






Teach With Television Costello, Lawrence F 
and Gordon, George N 
Television and Our Schools Tarbet, Donald G. 
Television Teaching Today Cassirer, Henry H. 
Using Television in the 
Classroom 
Midwest Program on 
Airborne Television 
Instruction 
Method of Procedure 
The following procedureal steps were used to a- 
chieve the purposes of this study: 
1. The literature pertinent to this study was 
reviewed, summarized, and presented in the 
thesis copy. 
2. The director of WETV television station of 
Atlanta, Georgia, was contacted for infor¬ 
mation concerning reference books and sources 
used by the WETV station. 
3. A check-list of educational and instructional 
and television concepts was designed from 
authoritative sources. 
4. The data were organized and classified in 
relation to the degree and extent to which 
the seventeen concepts were included or not 
included in the books. 
5. The data derived from the responses to the 
check-list were tabulated. 
6. The data were organized and are presented in 
the thesis copy. 
1.6 
7. The findings, conclusions, implications, 
and recommendations were formulated and 
incorporated in the finished thesis copy. 
Survey of Related Literature 
In surveying the literature pertinent to this study 
the writer has given special attention to (a) the history 
and development of content analysis, (b) several indivi¬ 
dual studies utilizing the technique of content analysis, 
and (c) educational and instructional television concepts 
set fourth in Educational Television, The Next Ten Years. 
History and Development of Content Analysis 
The development of the technique of content analysis 
has somewhat of a natural history in the development of 
social science procedures. Initially content analysis had 
little activity until it was applied to new fields and new 
problems. The field then grew rapidly until it reached 
a state of development of which it became the subject of 
both methodological treatises and general reviews of its 
status. ^ 
Content analysis was first used by students of 
journalism and later by sociologists to study the content 
of American newspapers. The early interest of students 
1 
Berelson, op. cit., p. 21. 
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decreased, however, until the late 1830's when content 
analysis was given an important stimulus through the 
work of Harold D. Lasswell and his associates, and 
through the growing interest in propaganda and public 
opinion, and the emergence of the radio as a medium of 
communication. During World War II, content analysis was 
employed by several government agencies charged with 
responsibilities in the field of mass communication. 
In this connection, Berelson describes the increasing 
use "content analysis" in research, thusly: 
Content analysis techniques have been applied 
more and more in recent years. In fact, the 
output of content analysis studies has sharply 
increased in every five-year interval over the 
past thirty years from about two studies a year 
in the early decades of the century, content 
analysis studies have increased to three a year, 
then four, eight, twelve, and in the most recent 
years, to an average of about twenty-five a 
year. Presumably the field is still expanding. 
During the course of content analysis, the writer 
has found that almost every kind of verbal communication, 
and some non-verbal communication has been studied. Music, 
gestures, maps, and art have been analyzed; however, most 
1 Berelson, op. cit., p. 21. 
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studies have dealt with the content of newspapers. 
Each medium of communication has been given some atten¬ 
tion — radio, movies, books, magazines, letters, speeches, 
1 
leaflets, diariers, and conversation. The maturity or 
at least the adolescence to which content analysis had 
grown by the early 1940's is indicated by the appearance 
of several methodological reports and general reviews of 
2 
the technique. 
In the Atlanta University Center, the writer has 
noted several studies conducted by pupils concerning 
books, journals, eight pieces of children's literature, 
and the treatment of foreign characters in various books. 
Research in Content Analysis 
Margaret Jacobs conducted a content analysis study 
of three educational journals, in which she developed, 
analyzed, and interpreted the range, variety, and quality 
of the professional and non-professional material of the 
G.T.E.A. Herald, the GE Journal, and the N.E.A. Journals. 
1Ibid., p. 21. 
2 
Ibid., p. 24. 
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Mirian Jellings analyzed the reading research done 
at Atlanta University from 1933-59. This analysis in¬ 
cluded seventy-four of seventy-seven theses submitted to 
the School of Education, English, and the School of 
Arts and Science at Atlanta University. Jellings sur¬ 
veyed and interpreted thesis submitted in the area of 
reading with respect to psychological and sociological 
concepts.^ 
In an analytical study of twenty-one social studies 
textbooks for fifth grade students, Maurice Haynes sought 
to find out if the books emphasized uniform activities 
which lead to competent living in a democratic society. 
A check-list containing twenty items was used to examine 
the content of the social studies books. This check-list 
contained crucial conceptualizations that should be 
2 
operative in a democratic society. 
1Mirian Jellings, "Analyzing Reading Research,” 
(Unpublished Master's thesis, School of Education, Atlanta 
University, 1961). 
2 
Maurice Haynes, "A Content Analysis of Fifth Grade 
Social Studies Textbooks," (Unpublished Master's thesis, 
School of Education, Atlanta University, 1963). 
20 
A content analysis of eight pieces of children's 
literature found to be popular among elementary grade 
pupils was conducted by C. B. McCrary. The author took 
selected pieces of literature through five major areas, 
the introduction of the book, information found within 
the book, attitudes of value, esthetic value, and non 
desirable qualities.^ 
The writer has noted three additional studies can - 
ducted in the Atlanta University Center concerning con¬ 
tent analysis. Mohammad R. Russein conducted a study of 
Articles Dealing with Book Fairs and Indexed in Library 
Literature. He sought to distribute articles according 
to the year of their publication, the subject content of 
the fifty-one articles by profession of the author, and 
2 
by the type of the periodical used m Book Fairs. 
^Clara B. McCrary, "Content Analysis of Eight Pieces 
of Children's Literature," (Unpublished Master's thesis, 
School of Education, Atlanta University, 1963) . 
2 
Mohammad R. Russein, "A Content Analysis Study of 
Articles Dealing with Book Fairs and Indexed in Library 
Literature," (Unpublished Master's thesis, School of 
Library Service, Atlanta University, Atlanta, Georgia, 
1962) . 
21 
In a study conducted by Sunday Nwokorie on the 
treatment of Africa and the Africans in Georgia Public 
School textbooks, he obtained information concerning the 
manner in which authors and publishers treat some foreign 
subjects. The basic purpose of this study was to deter¬ 
mine what high school students were being taught àbout 
Africa, about the people of Africa, and about the prob¬ 
lems of Africa as reflected in the textbooks used.^ 
Jimmie E. Harris conducted a content analysis 
study of ten educational administration textbooks. He 
sought to determine the extent to which selected edu¬ 
cational administration textbooks, used in training edu¬ 
cational administrators, emphasized concepts and theories 
that were basic to the training of specialized educational 
2 
administrators. 
Berelson stated that there are six distinguish¬ 
ing characteristics of content analysis: 
■^Sunday I. Nwokorie, "Treatment of Africa and the 
Africans in Georgia Public School Textbooks," (Unpublished 
Master's thesis, School of Education, Atlanta University, 
1962) . 
2 
Jimmie E. Harris, "Content Analysis of Ten Edu¬ 
cational Administration Textbooks," (Unpublished Master's 
thesis, School of Education, Atlanta University, 1964). 
22 
1. it applies only to social science 
generalizations (Leites and Pool); 
2. it applies only, or primarily, to the 
determination of the affects of communi¬ 
cation (Waples and Berelson); 
3. it applies only to the syntactic 
dimenstions of language: (Leites and 
Pool); 
4. it must be "objective": (Waples and 
Berelson, Leites and Pool, Janis, 
Kaplan); 
5. it must be "systematic": Leites and 
Pool, Kaplan and Goldsen, Kaplan; 
6. it must be quantitative: Waples and 
Berelson, Leites and Pool, Kaplan and 
Goldsen, Janis, Kaplan. 
A review of the literature will show that content 
analysis has been applied successfully in other fields 
than the social sciences and for other purposes than 
the social sciences and for other purposes than the 
description of the efforts of communications upon 
readers and listeners.1 2 Speaking of the syntactic 
and semantic requirements of content analysis, Berelson 
states : 
The syntactic and semantic requirement is 
meant to rule out the analysis of communi- 
1Berelson, op. cit.. p. 17. 
2 Ibid., p. 17. 
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cation content for the pragmatic dimension1 
of language. That is, content analysis is 
ordinarily limited to the manifest content 
of the communication, and is not normally 
done directly in terms of what is said, and 
net in terms of why-the-content-is-like-that, 
or how people react.^ 
The requirements of objectivity stipulates that 
the catagories of analysis should be defined so pre¬ 
cisely that different analysts can apply them to the 
o 
same body of content and secure the same results. 
The requirement of system contains two different 
meanings, first that all of the relevant content is to 
be analyzed in terms of all the relevant categories for 
the problem at hand. Secondly, analysis must be designed 
to secure data relevant to a scientific problem or hypo¬ 
thesis. By this requirement, content analysis is design¬ 
ed for the establishment of scientific propositions. 
The requirement of quantification, the single 
characteristic on which all the definitions agree. This 
requirement does not necessarily demand numerical values 
to the analytic catagories, for sometimes it may take the 
^Ibid.. p. 17. 
2 Ibid., p. 17. 
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form of quantitative words like "more" or "always" or 
"increases" or "often. 
Berelson further states that there are three gen¬ 
eral assumptions that apply to all studies of content 
analysis. First, content analysis assumes "that 
inferences about the relationship between intent and 
content or between content and effect can validly be 
made, or the actual relationship established. Content 
analysis is often done to reveal the purposes, motives, 
and other characteristics of the communicators as they 
are reflected in the content, or to identify the effects 
of the content upon the attention, attitudes, or acts of 
readers or listeners.^ 
Secondly, content analysis assumes that study of the 
manifest content is meaningful. This assumption requires 
that the content be accepted as a "common meeting ground" 
for the communicator, the audience, and the analyst. 
Finally, content analysis assumes that the quantitative 
description of communication content is meaningful. 
•^Berelson, op. cit., p. 19. 
2 
Ibid., p. 20. 
25 
Educational and Instructional Television Concepts 
Set Fourth in Educational Television the Next Ten Years 
The more recent surveys on the field of instruction¬ 
al and educational television show that the audience for 
cultural, artistic, and public service programs have 
increased steadily in the past six years. A number of 
schools and colleges are indicating that instructional 
television is part of their future plans. Many school 
officials believe that in the near future, television will 
carry some part of the great majority of school children 
in the nation, and that it will be used increasingly for 
direct instruction in the large colleges and universities. 
It is also expected that a large part of the college 
curriculum will be made available at home to students via 
television. 
The growing proportion of leisure time in 
our society, and the increasing complexity 
of the knowledge a citizen must have about 
the world in which he lives, point to a 
constantly growing need for educational 
television broadcasting services in the com¬ 
munity. By the same token, the population 
explosion and the rising cost of buildings 
and services, as well as the generally greater 
demands for educational quality, suggest 
a constantly growing need for direct instruc¬ 
tional television in the schools. A medium 
with so much potential, with so many needs 
to meet, and so many plans being made for it, 
26 
is likely to continue to grow for a long 
time 
A medium with so much potential must constantly 
strive to keep or improve the quality of its product. 
How will this be accomplished? Distinguished program¬ 
ming cost money. Presently, the entire program cost of 
educational television nation-wide is almost equal to 
the cost of one network series on commercial television. 
Most educational stations have an annual budget that is 
far less than the cost of one commercial TV spectacular. 
Only a small number of non-commercial stations have the 
equipment necessary to originate and produce "remote" 
telecast of events outside the studio. Educational 
stations don't have live network naturally, and conse¬ 
quently timely programs are not available to them. 
It would appear that money would be a great factor 
in helping educational television continue producing 
quality material. This is a major factor, but far from 
being the only factor, for there must also be talented 
writers, producers, performers, program managers, and a 
1 
Stanford University, op. cit., p. 3. 
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vivid policy as to what the audience is being served. 
Better financing will help, but it is not the sole 
savior. 
The present audience of educational television is 
quite heterogeneric in its composition. Professional 
men and women, highly educated persons, persons influen¬ 
tial in forming public opinion, all make up its content. 
Not only should educational television appeal to this 
group of people, but as it grows in resources, it should 
provide some cultural and intellectual stimulation to 
the entire audience. "For the most part, the cultural 
and intellectual capabilities of the American people 
have been underestimated by mass media. The challenge 
to educational television is to develop in its programs 
the skill in writing and production, and the understand¬ 
ing of the audience, required to serve these capabilities.^ 
How can television contribute most to educa¬ 
tion? Television is a channel for conveying 
whatever is put into it. Instructional tele¬ 
vision, or television designed for direct 
classroom use, must depend importantly upon 
classroom teacher guidance for determination 
of its content, presentation, and effective 
•^Ibid., p. 4. 
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utilization. But while instructional 
television may change some of the things 
the classroom teacher does, the major 
change will he in the direction of free¬ 
ing a teacher for more productive use of 
his time.l 
The most effective use of television has been in 
situations where it has been integrated with other 
activities in a total learning situation, and where 
students were strongly motivated to learn from it. 
This is a challenge to educators to make a broad re¬ 
view and restructuring of what happens in the classroom. 
Television can share the best teaching and 
the best demonstrations; self-instructiona1 
materials can conduct drill expertly and give 
the student a new freedom to work at his own 
best rate. A teacher who has these devices 
working for him may not have exactly the same 
duties as before, but his learning opportuni¬ 
ties will be no less, and probably considerably 
more.2 
Considering several other concepts in the area of 
educational and instructional television, the writer has 
found implications in the literature that one of the 
urgent needs of all television, commercial or non¬ 
commercial, is for a pool of creative talent such as 
1 
Ibid., p. 5. 
2 
Ibid., p. 5 . 
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writers, directors, performers, and technicians. 
Financing is the chief factor limiting the quality and 
amount of service educational television is able to 
provide, and that every stage and part of education is 
a potential user of educational television. 
Summary of Related Literature 
After reviewing the literature pertinent to 
this study, the writer has drawn the following conclu¬ 
sions : 
1. Content analysis first experienced a 
period of little activity, but later 
gained momentum, and has been increas¬ 
ing in usage every year. 
2. Content analysis was first used by stu¬ 
dents of journalism. 
3. Almost every kind of verbal communica¬ 
tion, and some non-verbal communication 
has been studied. 
4. Several studies conducted in the Atlanta 
University Center using the technique of 
content analysis includes books, journals, 
theses, and selected pieces of children's 
literature. 
5. The application of content analysis has 
six distinguishing characteristics which 
when used applies to the determination 
of the effects of communication, ayntac- 
tic dimensions of language, objectivity, 
systematics, and quantative. 
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6. The three general assumptions that apply 
to all content analysis studies are: 
a. inference about the relation¬ 
ship between intent and content 
or between content and effect 
can validly be made? 
b. content analysis assumes that 
study of the manifest content 
is meaningful; 
c. content analysis assumes that 
the quantative description 
of communication content is 
meaningful. 
7. Television is expected to reach the majority 
of school children in the future. 
8. Besides finance, educational and instruc¬ 
tional television also need talented 
writers, producers, performers, program 
managers, and a vivid policy. 
9. The present audience of educational tele¬ 
vision is heterogeneric in its composition. 
10. The most effective use of television has been 
in situations where it was integrated with 
other activities. 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Frame-of-Reference 
The organization, presentation, and analysis of 
the data pertinent to this research were organized as 
follows; (a) the introduction which presents the over¬ 
all framework-of-reference for the study, the operational 
steps in securing the data, (b) the organization and 
identification of materials, (c) the discussion of the 
content of each book, and (d) the tabular data showing 
the amount of emphasis placed on each concept or point 
of departure. 
Frequently, persons engaged in discussing 
television and its value to schools appear to differ 
basically and irrreconcilably. In all too many instances, 
this situation results from a lack of common fund in¬ 
formation, unfamiliarity with appropriate terms to dis¬ 
cuss the evolving subject, and limited knowledge of 
concepts. One person may be thinking of educational 
television solely as broadcast programs provided as a 
result of public service time allocated on commercial 
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stations. Another person conceives of it as the pro¬ 
gramming emanating from the local non-commercial edu¬ 
cational station. 
Educational television may be thought of 
as an all encompassing term since any 
television program that informs must be 
educational by definition. There is, of 
course, good education, as poor education. 
It is reasonable to assume that all forms 
of television presentation that may result 
in learning on the part of the viewer fit 
this category. Instructional television, 
on the other hand, involves all of the 
considerations appropriate to high level 
teaching in any classroom, development of 
immediate as well as long range educational 
objectives, appropriate use of materials 
and techniques, planned sequences of con¬ 
cepts and events, and well organized 
lessons in helping with accepted principles 
of learning.2 
Because television is a relative neophyte in the 
field of education, it is highly necessary that teachers, 
and administrators share a commonality on terms and con¬ 
cepts used in educational and instructional television. 
The major purpose of this study was to analyze 
seven educational and instructional television books 
printed since 1960, to determine to what degree the 
information in them was discussing or including the over¬ 
all concepts important to administrators and teachers as 
■*-Philip Lewis, Educational Television Guidebook, 
(New Yorkr McGraw Hill Book Company, Inc., 1961, p. 3. 
^Ibid., p. 11. 
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presented in the comprehensive report Educational 
Television. The Next Ten Years, conducted under the 
auspices of the United States Department of Education. 
Procedure Utilized in the 
Treatment of Data 
Since much of the information in the area of 
educational and instructional television is limited, 
with some having been released to special organizations, 
and only a small portion appearing in educational jour¬ 
nals, it is important to know to what extent are some 
of the books in print are presenting an overall view of 
concepts in educational and instructional television. 
The books used in this study were selected from 
the 1964 edition of Subject Guide to Books in Print . 
The seven books chosen for this study only represent a 
portion of those books appearing in this guide. This 
study does not include those books printed before I960, 
nor does it include those books outside the realm of 
being an educational and instructional guide book. 
The questionnaire checklist used in this study 
was designed to meet the requirements of the opinions 
1Sarah L. Prakken (ed.), Subject Guide to Books 
in Print, An Index to the Publishers' Trade List Annual 
(New Yorkr R. R. Bowker Company, 1964.) 
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and/or criteria of authorities in the field, in addition 
to determining the degree of emphasis placed on these 
concepts, if included or not included in the selected 
books. Four categories were used in the check-list to 
indicate the degree of emphasis. The levels of evaluation 
thought to be appropriate for this study were: 
Excellent of 1 Highest in rank (the 
concept was thought to be 
very apparent or obviously 
emphasized in the book).1 
Good or 2 Second in rank (the concept 
was less apparently em¬ 
phasized in the book). 
Fair or 3 Third in rank (the concept 
was included but not em¬ 
phasized in the book).2 
Absent or 4 Lowest in rank (the concept 
was not included in the 
book).4 
Each educational and instructional book was 
examined, using the questionnaire-check-list as criteria 
1"Excellent" indicated the concept or area was 
given a major heading. 
2"Good" indicated a sub-heading. 
3"Fair" indicated passing mention. 
4 
"Absent" indicated the area was not treated 
in the discussion. 
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and guide, in light of the seventeen concepts thought 
to be necessary for a thorough presentation of the facts 
concerning educational and instructional television. If 
the concept was thought to be very apparent or obviously 
emphasized in the book, the category of excellent was 
checked. If the concept was less apparently emphasized 
in the book, the category of good was checked. If the 
concept was included, but not emphasized, fair was checked. 
If the concept was not included at all, in the opinion of 
the analyst , the absent category was checked. 
The pattern of the concepts which made up the 
questionnaire check-list was used to check the concept or 
area content of each of the seven educational and in¬ 
structional books read and examined by the writer. 
Isolating the concepts, selecting the educational 
and instructional books, constructing the checklist and 
rating scale were essential steps for organizing and 
gathering data for the study. 
The books for this study were grouped according 
to whether or not they were considered guide books or 
approached the concepts from the point of direct teaching 
by television. Each book was assigned a Roman numeral 
under each category. This numeral was retained by the 
books throughout the study. The list is as follows: 
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Guidebooks 
I. Educational Television Guidebook 
II. A Guide To Instructional Television 
III. Channels of Learning 
IV. Teach With Television (A guide to 
instructional television) 
Direct Teaching by Television 
I. Television and Our Schools 
II. Television Teaching Today 
III. Using Television in the Classroom 
Each book was rated in each category according 
to the degree of emphasis placed on the concepts. The 
totals were taken from each table for each book, divided 
by seventeen concepts to get a numerical rating. The 
ratings for each category are presented in the fol¬ 
lowing pages. 
Each concept was given an alphabetical listing 
on the questionnaire, and retained its original alphabet 
throughout the study. The concepts used in this study 
are identified immediately below as well as in Appendix 
"B". These concepts are: 
A. The development and future possibilities 
of educational television from pre-school, 
elementary school, colleges, universities, 
communities, and adult education. 
B. The results of studies conducted concerning 
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educational television and its indication 
for the future. 
C. The attitudes of students concerning in¬ 
structional and educational television. 
D. The teacher's attitude as affected by 
instructional television. 
E. Weaknessed of television teaching, teacher 
preparation, and uses from elementary 
schools, through colleges and universities. 
F. What is CCTV and the differences between 
VHF and UHF channels. 
G. To what extent are the responsibilities 
on non-commercial and commercial television 
in representing public affairs interest and 
needs of the community. 
H. What are the possibilities of educational 
television in art and culture. 
I. What are the problems of programming. 
J. How is educational television viewed by 
the natural program center. 
K. What is the present cost of supporting 
educational television. 
L. What future cost may be anticipated for 
capital expenditures and for station 
operations. 
M. What future increases in expenditures 
will be necessary if educational stations 
are to operate at an adequate rather than 
a minimum level. 
N. What are the possible sources of financial 
supply. 
O. On the basis of the best estimate of how 
much use educational institutions are 
likely to make of ETV, how many channels 
will be needed in the next decade. 
38 
P. What will be the needs of instructional 
television materials, and how can they be 
met. 
Q. What should educational institutions know 
about developments in ETV facilities so 
that they can plan adequately. 
The data on the content-analysis of the concepts 
of the seven educational and instructional books have been 
organized in a series of four basic tables. There is one 
table for each category of books studied, namely: 
(a) Educational Television Guidebooks and (b) Direct 
Teaching by Television Books, showing the data and the 
cfegree of emphasis placed on each concept, as the emphasis 
was found in each book, and the average numerical rating 
of the book in each category. The ratings for each cate¬ 
gory show the average rating of the relative emphasis 
among the seventeen concepts pertinent to a comprehensive 
presentation of information on instructional and edu¬ 
cational television. 
Reliability of the Data 
The basic criteria of reliability for this research 
were (a) the representativeness of the sources, and (b) the 
objectivity and accuracy manifested in interpreting and 
reporting the data. 
Educational Television Guidebooks 
This section of the research report presents the 
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data on the treatment of the seventeen concepts which 
pertain to the pattern of organization, management, pro¬ 
gram, equipment and financial support as presented in 
four selected Guidebooks on Television. These data are 
presented in Tables 1-3, and are analyzed and inter¬ 
preted in the appropriately captioned paragraphs to 
follow. 
The first four one-rated concepts of books with 
concepts receiving a rating of one will be defined. The 
definitions for books with concepts receiving a lower 
rating of one, or rating of 2, 3, or 4, may be found on 
pages , and 
Educational Television Guidebook (Book I) by 
Lewis.--As shown in Table 1, page 31, twelve of the 
seventeen concepts were treated in Book I - Educational 
Television Guidebook. The five concepts C-D-G-H- and 
J were not treated in this book. 
The twelve concepts treated were: 
A, B, E, F, I, K, L, M, N, O, P, and Q. Concepts A, B, F, 
I, P, and Q received a rating of one or excellent. Con¬ 
cents K, and 0 received a rating of two or good, while E, 
L, M, and N received ratings of three or fair. 
The number of pages devoted to concept (A) the 
development and future possibilities of educational tele¬ 
vision from pre-school through college, communities and 
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adult education was seventeen or 7.1 percent. Twenty- 
sxi pages or 10.9 percent were devoted to concept (B) 
the results of studies indication educational television's 
future. Concept (F) what is CCTV and the differences 
between VHF and UHF channels rated twenty pages or 8.0 
percent. Concept (I) what are the problems of programming 
received twenty-two pages or 9.0 percent. Concepts P and 
Q received eleven pages, or 4.6 percenti per concept. 
The major areas with which the author of this 
book concerned himself were (1) the role of television 
in education, (2) television equipment and accessories, 
(3) basic television systems, (4) equipment buildings for 
television, (5) personnel and programming, and (6) guide- 
posts for planning. These major areas of concentration 
dealt with many of the concepts from the questionnaire 
check-list. 
Table 1, indicated that Book 1 received a total 
of forty-two points with an average for its coverage of 
the seventeen concepts of 2.47. Table 2, shows that one- 
hundred and twenty-five pages or 52.9 percent of Book 1 
was devoted to the seventeen concepts. The average number 
of pages of coverage per concept was 7.35 or 3.1 percent. 
The number of pages that were not devoted to concepts 
were 113 or 47.1 percent of the total coverage. 
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A Guide to Instructional Television (Diamond), 
Book II, authored by Robert M. Diamond covered eighteen 
major areas. (1) television and the teaching of typing, 
(2) television in the anatomy laboratory, (3) television 
in the art class, (4) television in large group science 
instruction, (5) the Araheim approach to closed circuit 
television, (6) statewide closed circuit television, (7) 
shoestring television, (8) the Schenectachy approach, 
(10) guidance and television, (11) television in the 
secondary school, (12) standardized testing by television, 
(13) television, kinescopes, and in-service education, 
(14) television and classroom observation, (15) evaluation 
of instructional television, (16) the administrator, edu¬ 
cational problems and instructional television, (17) tele¬ 
vision part of the answer, and (18) instructional tele¬ 
vision. Some discussion was devoted to nuturing television 
exploration, planning for television, the television teacher, 
and the teacher's guide. Within these areas of concentra¬ 
tion every concept appearing on the questionnaire check¬ 
list was given some attention except M and I. Many of 
Diamond's major areas may be classified under concept B 
of the questionnaire check-list. 
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TABLE 1 
DISTRIBUTION OF THE CONCEPT RATING ON THE 
SEVENTEEN CRITERIA CONCEPTS AS TREATED 
IN FOUR TELEVISION GUIDEBOOKS 
Rating of Pagination of Treatment of 
Concepts in the Guidebooks  
Concept I II III IV 
A 1 1 1 1 
B 1 1 1 1 
C 4 3 4 3 
D 4 3 4 3 
E 3 2 4 2 
F 1 1 1 1 
G 4 3 1 4 
H 4 2 2 3 
I 1 2 1 1 
J 4 4 1 4 
K 2 2 2 3 
L 3 3 4 2 
M 3 0 4 3 
N 3 3 1 3 
0 2 3 3 4 
P 1 1 1 1 
Q 1 1 2 3 
Total 42 35 37 42 
Average Weight 2.47 2.05 2.17 2 .47 
The first four one-rated concepts are: (A) the 
development and future possibilities of educational tele 
vision from pre-school through college, communities and 
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adult education, (F) what is CCTV and the differences 
between VHF and UAF, (P) what will be the needs of 
instructional television materials and how can they be 
met, and (Q) what should educational institutions know 
about developments in ETV facilities so that they can 
plan adequately. The total weight received by Book II 
was thirty-five with an average weight of 2.05. 
Table II indicates two hundred and nin pages or 
66.8 percent of Book II were devoted to fifteen of the 
concepts. An average of 12.2 or 3.9 percent of the 
pages were devoted to each concept. Ninety-four or 32 
percent (approximately) of the book pages were not de¬ 
voted to any of the seventeen concepts. Concepts A, F, 
P, and Q received 21, 50, 26, and 35 pages and 6.9, 16.0 
8.5, and 11.0 percent respectively. 
Channels of Learning (Powell).—Book number III, 
authored by John Walker Powell consists of four parts 
and fourteen major areas of concentration. The areas 
covered are (1) educational television, (2) the physics 
of scarcity, (3) the separate establishment, (4) television's 
second chance, (5) radio and the educators, (6) transition 
to television, (7) the fund for adult education, (8) the 
shape of things to come, (9) seed money, (10) beachheads, 
(11) programming for educational television, (12) in¬ 
stitutional stations and state systems, (13) community 
44 
stations, UHF, and networks, and (14) wide angle lens. 
Concepts C, D, E, L, and M were omitted or 
inadequate. Concepts (A) the development and future 
possibilities of educational television from pre-school, 
elementary school, colleges, universities, communities, 
and adult education, (B) the results of studies con¬ 
ducted concerning educational television and its indi¬ 
cation for the future, (F) what is CCTV and the dif¬ 
ferences between VHF and UHF channels, and (N) what are 
the possible sources of financial supply received a rank 
of one. Concepts (H) what are the possibilities of edu¬ 
cational television in art and culture, (K) what is the 
present cost of supporting educational television, and 
(Q) what should educational institutions know about 
developments in ETV facilities so that they can plan ade¬ 
quately received a rank of two, and (0) on the basis of 
the best estimate of how much use educational institutions 
are likely to make of ETV, how many channels will be 
needed in the next decade, a rank of three. 
The total number of points received by Book III, 
were thirty-seven for an average weight of 2.17. The 
number of pages that were devoted to the seventeen concepts 
indicated in Table 2, page , were one hundred and three 
of 63.7 percent. An average of 6.15 or 3.74 percent of 
pages were devoted to each concept. The number of pages 
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that did not treat any concepts were sixty-four or 36.3 
percent. 
Teach With Television, A Guide to Instructional 
Television.—Book Iv by Lawrence F. Costello and George 
N. Gordon considered ten major areas of concentration. 
Those areas were (1) instructional television, what it is, 
how it works, (2) the limits of television, (3) the tele¬ 
vision studio, (4) the televised lesson, (5) organization 
of the installation, (6) teaching the lesson, (7) using 
the lesson, (8) administration and television, (9) financ¬ 
ing instructional television and (10) evaluating the 
results. 
Teach With Television, omitted concepts G, J, 
and 0. The concepts that received a rank of one or ex¬ 
cellent were (A) the development and future possibilities 
of educational television from pre-school, elementary 
school, colleges, universities, communities, and adult 
education, (B) the results of studies conducted concerning 
educational television and its indication for the future, 
(F) what is CCTV and the differences between VHF and UHF 
channels, (I) what are the problems of programming, and 
(P) what will be the needs of instructional television 
materials, and how can they be met. The total weight 
for Book IV was forty-two with an average of 2.47. 
TABLE 2 
PAGES, PERCENTS AND AVERAGES OF CONCEPTS TREATED 
AND NOT TREATED IN FOUR TELEVISION GUIDEBOOKS 
Concept or Books 
Area I II III IV 
_U 238 pp.) (303 pp.)  (178 pp.) (192 pp.) 
A 17 or 7.1% 21 or 6.9% 12 or 6.7% 17 or 8.8% 
B 26 or 10.9% 20 or 6.6% 7 or 3.9% 23 or 11.9% 
C 0 or 0% 2 or .6% 0 or 0% 4 or 2.0% 
D 0 or 0% 2 or .6% 0 or 0% 2 or 1.0% 
E 2 or .8% 11 or 3.6% 0 or 0% 5 or 2.6% 
F 20 or 8.0% 50 or 16.0% 15 or 8.4% 10 or 5.2% 
G 0 or 0% 4 or 1.3% 9 or 5.0% 0 or 0% 
H 0 or 0% 10 or 3.0% 5 or 2.8% 2 or 1.0% 
I 21 or 9.0% 9 or 2.9% 13 or 7.3% 29 or 15.1% 
J 0 or 0% 0 or 0% 10 or 5.6% 0 or 0% 
K 8 or 3.3% 10 or 3.0% 6 or 3.3% 2 or 1.0% 
L 2 or , .8% 2 or . 6% 0 or 0% 6 or 3.1% 
M 2 or . 8% 0 or 0% 0 or 0% 3 or 1.5% 
N 2 or . 8% 2 or .6% 15 or 8.4% 3 or 1.5% 
0 4 or 1.6% 5 or 1.6% 5 or 2.8% 0 or 0% 
P 11 or 4.6% 26 or 8.5% 11 or 6.2% 12 or 6.2% 
Q 11 or 4.6% 35 or 11.0% 6 or 3.3% 3 or 1.5% 
Total 125 or 5 2.9% 209 or 66.8% 114 or 63.7% 121 or 62.4% 
Average 7.35 3.1 12. . 2 3.9 6.15 3.74 7.11 3.67 
Not 
Treated 113 47.1 94 33.2 64 36.3 71 37.6 
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One hundred and twenty-one pages were devoted to 
fourteen concepts for a percentage rating of 62.4. The 
average number of pages per concept was 7.11 or 3.6 percent. 
Seventy-one or 37.6 percent of the pages were used in the 
treatment of the concepts. 
Direct Teaching by Television Books 
This section of the research report presents the 
data on the treatment of the seventeen concepts which per¬ 
tain to the teaching methodology of television as presented 
in three selected instruction books of television. These 
data are presented in Tables 3-6, and are analyzed in the 
appropriately captioned paragraphs below. 
Television and Our Schools, (Book I) by Tarbet—as 
shown in Table 4, page , one hundred and ninety-five or 
72.8 percent of the pages were devoted to the seventeen 
concepts. The average number of pages per concept was 11.4 
or 3.8 percent, seventy-three or 27.2 percent of the total 
pages did not treat the seventeen concepts. 
Concepts (C) the attitudes of students concerning 
instructional and educational television, (D) the teacher's 
attitude as affected by instructional television, and (N) 
what farther increases in expenditures will be necessary 
if educational stations are to operate at an adequate rather 
than a minimum level, received ranks of one or excellent. 
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The total weight for Book I, of direct television teaching 
methods was twenty-nine, the average weight was 1.70. 
Tarbet approached the concepts from the point of 
direct teaching by television and considered eleven major 
areas of concentration including all of the concepts with¬ 
in the questionnaire checklist. The areas of concentration 
are (1) historical development, (2) enrichment of the cur¬ 
riculum, (3) direct teaching, (4) development of the 
national program, (5) public relations, (6) in-service 
education, (7) higher education, (8) program planning 
and production, (9) facilities and equipment, (10) ad¬ 
ministrative aspects, and (11) the future of educational 
television. Included within this framework of concentrated 
areas were all of the concepts appearing in the questionnaire 
checklist. Concepts E, P, J, K, L, and N received ranks 
o f two. 
Television Teaching Today (Cassirer ).— Book II 
by Henry R. Cassirer listed under direct teaching by tele¬ 
vision is divided into two parts and sixteen major areas 
of concentration. The areas of concentration are (1) edu¬ 
cational television in the United States, (2) the use of 
television in the schools, (3) the use of television by 
colleges and universities, (4) the production and re¬ 
ceptions of programs, (5) from science to the humanities, 
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(6) television and teacher education, (7) professional 
and technical training, (8) television and other tools of 
education, (9) television the educator and the learner, and 
(10) outlook for the future. Part two is devoted to (11) 
Canada, (12) France, (13) Italy, (14) Japan, (15) Union of 
Soviet Socialist Republics, and (16) United Kingdom. The 
first part concerned with education in the United States 
treated all of the concepts found in the questionnaire check 
list. Concepts A, B, C, E, F, K, and N received ranks of 
one. Concepts H, I, M, and O received ranks of two, while 
D, G, J, L, Q and P were ranked in the third category, or 
fair. The total weight for Book II was fifty-three with 
an average weight of 1.94. 
In Table 4 concepts A, B, C, I, K, and N received 
the greatest number of pages per category, (A) sixteen or 
5.97 percent, (B) thriteen or 4.86 percent, (C) twelve or 
4.49 percent (I) eleven or 4.11 percent. The total number 
of pages for concepts in Book II were one hundred and 
nineteen or 45.32 percent. The average number of pages 
per concept was 6.1 or 2.66 percent. The number of pages 
not treated in the book were one hundred and forty-six 
or 54.68 percent. 
Usiner Television In the Classroom (Smith) .—Book 
III edited by Mary Howard Smith of the Southern Regional 
Educational Board and found under direct teaching by 
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television is divided into three parts and nine major 
areas. The first part gives attention to (1) instructional 
television and education, (2) the teaching partnership, 
and (3) sources and resources. The second part considers 
(4) preparation for learning with television, (5) organi¬ 
zing the classroom, (6) utilizing the television lesson, 
and (7) appraisal and evaluation. 
TABLE 3 
DISTRIBUTION OF THE CONCEPT RATING ON THE SEVENTEEN 
CRITERIA CONCEPTS AS TREATED IN THREE DIRECT 
TEACHING BY TELEVISION BOOKS 
Ratings Given Treatment of Concepts 
Concept on Each of the Books 
I II III 
A 1 1 2 
B 1 1 1 
C 3 1 1 
D 3 3 2 
E 2 1 3 
F 2 1 3 
G 1 3 3 
H 1 2 3 
I 1 2 2 
J 2 3 3 
K 2 1 4 
L 2 3 2 
M 3 3 4 
N 2 1 4 
0 1 3 4 
P 1 3 1 
Q 1 2 3 
Total 29 33 45 
Average Weight 1.70 1.94 2.64 
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TABLE 4 
PAGES, PERCENTS, AND AVERAGES OF CONCEPTS TREATED 
AND NOT TREATED IN THREE DIRECT TEACHING 












A 15 or 5.5% 16 or 5.97% 6 or 5.08% 
B 30 or 11.1% 13 or 4.86% 10 or 8.30% 
C 2 or .1% 12 or 4.49% 5 or 4.23% 
D 4 or 1.4% 2 or .74% 2 or 1.70% 
E 10 or 3.6% 6 or 2.24% 5 or 4.23% 
F 7 or 2.6% 7 or 2.62% 3 or 2.54% 
G 16 or 5.96% 3 or 1.12% 4 or 3.38% 
H 13 or 4.81% 9 or 3.3 7% 7 or 5.93% 
I 26 or 9.70% 11 or 4.11% 3 or 2.54% 
J 5 or 1.94% 3 or 1.12% 0 or 0% 
K 7 or 2.6% 10 or 3.74% 2 or 1.70% 
L 9 or 3.35% 2 or . 74% 0 or 0% 
M 4 or 1.49% 7 or 2.62% 0 or 0% 
N 6 or 2.24% 11 or 4.11% 0 or 0% 
0 10 or 3.6% 4 or 1.49% 0 or 0% 
P 16 or 5.96% 2 or .74% 9 or 7.72% 
Q 15 or 5.59% 6 or 2.24% 2 or 1.70% 
Total 195 or 7.28% 119 . or 45.3% 58 or 49.0% 
Average 
11.. 4 38 6.1 2.66 58 2.88 
Not 
Treated 
73 27.2 146 54.6 60 51.0 
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Qualitative Ratings on Criteria Concepts 
Treated in Seven Books in Television 
This section of the research report presents the 
data on the scheme for computing a numerical index with 
which to give a qualitative rating of the overall treat¬ 
ment of the seventeen concepts, together with the quali¬ 
tative ratings assigned the books. These data presented 
in Table 5, page fifty-four. 
Scheme for Numerical Rating of 
Concept Treatment 
The data in Table 5, page fifty-four on the quali¬ 
tative interpretation of the seventeen concepts were or¬ 
ganized as follows: each book was rated in each category 
form the average weight assigned according to the degree 
of emphasis placed on the concepts. The totals taken from 
Tables 1 and 4, pages 42 and 51 respectively, were divided 
by a total of seventeen concepts to give a numerical rating 
Numerical Rating Interpretation 
1.0 1.8 Excellent 






 3.6 Fair 
3.7 4 Absent or inadequate 
In rating the books, all of the books were placed 
in one of the four categories according to the ranged used. 
However, it is to be noted that certain books may rate closer 
to the lower or upper level of the scale. This would suggest 
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that some of the books may be plus or minus the interpre¬ 
tative rating if the numerical ratings are compared. 
Interpretative Rating and Ranking of Books.—Table 
5 presents the specific data on the rating and ranking of 
overall treatment-coverage of the seven books in television. 
Book I—The total coverage of the seventeen con¬ 
cepts — in Book I, Educational Television Guidebook, was 
as follows: the total weight was forty-two and the average 
weight was 2.47 with an evaluation of "Good" and a rank of 
3.5. 
Book II—The total coverage of the seventeen 
concepts in Book II, A Guide to Instructional Television, 
was as follows: the total weight was thirty-five and the 
average weight was 2.05 with an evaluation of "Good" and 
a rank of one. 
Book III—The total coverage of the seventeen con¬ 
cepts in Book III, Channels of Learning was as follows: 
the total weight was thirty-seven, and the average weight 
was 2.17 with an evaluation of "Good" and a rank of two. 
Book IV—The total coverage of the seventeen con¬ 
cepts in Book IV, Teach With Television (A Guide to In¬ 
structional Television), was as follows: the total weight 
was forty-two, and the average weight was 2.47 with an 
evaluation of "Good" and a rank of 3.5. 
TABLE 5 
THE QUALITATIVE INTERPRETATION OF FOUR EDUCATIONAL AND INSTRUCTIONAL 






Excellent Good Fair Absent Rank 
Guidebook 
I 42 2.47 X 3.5 
II 35 2.05 X 1 
III 37 2.17 X 2 





I 29 1.70 X 1 
II 33 1.94 X 2 
III 45 2.64 X 3 
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Direct Teaching by Television Books.—Book I, the 
total coverage of the seventeen concepts in Book I -- 
Television and Our Schools was as follows: the total weight 
was twenty-nine, and the average weight was 1.70 with an 
evaluation of "Excellent." 
Book II, the total coverage of the seventeen con¬ 
cepts in Book II, Television Teaching Today was as follows: 
the total weight was 1.33 with an average weight of 1.94 and 
an evaluation of "Good." 
Book III, the total coverage of the seventeen con¬ 
cepts in Book III, Using Television in the Classroom was 
as follows: the total weight was forty-five, with an 
average of 2.64 and an evaluation of "Good." 
Interpretative Summary of Findings 
This section of the research report presents the 
summary of the findings for this study as derived from the 
data presented in Tables 1-5. These findings are designated 
in the separate statements and/or paragraphs below. 
1. Educational Television Guidebook.—The find¬ 
ings for the seventeen concepts in Book I 
are: concepts A, B, F, I, P, and Q re¬ 
ceived ratings of one, or "Excellent." Con¬ 
cepts K and 0, received ratings of two or 
"Good." Concepts E, L, M, N, received 
ratings of three or "Fair." Concepts C, 
D, G, H, and J were omitted from the dis¬ 
cussion in the book. The total number of 
pages devoted to the discussion of the 
twelve concepts was one hundred and five 
or 52.9 percent. The number of pages not 
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treating these concepts were one hundred 
and thirteen or 47.1 percent. The book 
received an overall rating of "Good." 
The majority of the book was concentrated 
upon the development of future possibili¬ 
ties of educational television, studies 
for the future, CCTV and VHP and UHF 
channels. The problems of programming, 
needs of instructional television and in¬ 
formation of ETV facilities were also 
highly emphasized. 
2. A Guide to Instructional Television.—The 
findings for the seventeen concepts are: 
concepts A, B, F, P, and Q received a rating 
of one or "Excellent." Concepts E. H, I, 
and K received a rank of two or "Good." Con¬ 
cepts C, D, G, L, N, and 0 received a rank 
of three or "Fair." Concepts J and M were 
omitted. 
Concentration in Book II was given in the 
same areas as Book I with the exception 
of I. These books are highly similar in 
their discussion of concepts. The total 
number of pages devoted to the discussion 
of the fifteen concepts were two hundred 
and nine or 66.8 percent. The number of 
pages not treating the concepts was ninety- 
four or 33.2 percent. The total weight was 
thirty-five, average weight 2.05 and an 
overall rating of "Good." 
3. Channels of Learning.—The findings for the 
seventeen concepts for Book III are: con¬ 
cepts A, B, F, G , I, J. N, and P received 
ranks of one or "Excellent." Concepts H, K, 
and Q received ranks of two or "Good." Con¬ 
cept 0 received a rank of three or "Fair." 
Concepts C, D, E, L, and M were omitted from 
the discussion. The total number of pages 
devoted to the discussion of these eleven 
concepts were one hundred and fourteen or 
63.7. The number of pages not treating these 
concepts were sixty-four or 36.3 percent. 
The book received an overall rating of 
"Good." 
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Even though the book omitted five of 
the concepts, the majority of those that 
were discussed received excellent coverage. 
4. Teach With Television.—The findings for 
the seventeen concepts for Book IV are: 
concepts A, B, F, I, and P received a 
rating of one or "Excellent." Concepts 
E, and L received a rating of two or 
"Good." Concepts C, D, H, K, M, N, and 
Q were rated as three or "Fair." Con¬ 
cepts G. J, and 0 were omitted. The 
total number of pages devoted to the 
fourteen concepts were one hundred and 
twenty-one. The number of pages not 
treating these concepts were seventy- 
one. Book IVs concentration was in 
the same areas as Books I and II. All 
four books were highly similar in their 
treatment of concepts. 
5. Television and Our Schools.—The findings 
for the seventeen concepts for Book I 
under direct teaching by television are: 
concepts A, B, G, H, I, O, P, and Q re¬ 
ceived rating of one or "Excellent." 
Concepts E, F, J, K, L, and N received 
ratings of two or "Good." Concepts C, 
D, and M received ratings of three or 
"Fair." The total number of pages de¬ 
voted to the seventeen concepts were 
one hundred and ninety-five or 72.8 
percent. The number of pages not 
treating the concepts were seventy- 
three or 27.2 percent. The book re¬ 
ceived a rating of excellent. This 
book gave the best comprehensive coverage 
of the seventeen concepts. 
6. Television Teaching Today.—The findings 
for the seventeen concepts for Book II 
under direct teaching by television are: 
concepts A, B, C, E, F, K, and N received 
a rank of one of "Excellent." Concepts 
H, I, and Q received ratings of two or 
"Good." Concepts O, G, J, L, M, 0, and 
P received a rating of three or "Fair." 
The total number of pages devoted to the 
concepts were one hundred and nineteen or 
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45.3 percent. The number of pages not 
treating these concepts were one hundred 
and forty-six or 54.6 percent. The book 
received an overall rating of "Good." 
7. Using Television in the Classroom.—The 
findings for the seventeen concepts for 
Book III under direct teaching by tele¬ 
vision are: concepts B, C, and P re¬ 
ceived a rating of one or "Excellent." 
Concepts A, D, I, and L received a rating 
of two or "Good." Concepts E. F, G, H, J, 
and Q received a rating of three or "Fair." 
Concepts K, M, and N were omitted. The 
total number of pages devoted to these 
concepts were fifty-eight or 49.0 percent. 
The number of pages not treating these 
concepts were sixty or 51 percent. The 
book received an overall rating of "Good." 
This book received the same weight and 
rank as Book I under Television Guidebooks. 
CHAPTER III 
SUMMARY, CONCLUSIONS, IMPLICATIONS 
AND RECOMMENDATIONS 
Recapitulation of Basic Conceptulations.—The major 
problem facing education today is one of logistics: the 
population boom has given us more babies, science has af¬ 
forded us more information, therefore, we now have more 
children to teach, more information to depart, but not 
enough teachers to get the job done. Our most rewarding 
tool for helping us to overcome this unpleasant situation 
is television, educational and instructional. 
There is no guess about television becoming an 
established part of our everyday life. Whether it is in 
school or elsewhere we are rapidly becoming a televised 
people. The many fears and indifferent attitudes we har¬ 
bored during educational televisions initial stages are 
about to disappear, not only with our teachers, but the 
public at large. When television first began to be used 
for direct classroom instruction, many questions were 
raised about its role in education. There were some who 
took a dim view of its potentials because it was considered 
a one way medium of communication. Many people overlooked 
the idea that television could not be an educational panacea. 
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As teachers became more familiar with television 
as a medium of instruction, their attitudes changed. It 
soon became evident that television was actually a power¬ 
ful new tool for enhancing the art and prestige of 
teaching. 
It is apparent that all of the instructing and 
learning functions cannot be accomplished by television. 
For example, television cannot be a means for collecting 
and organizing information. Television does not store 
information but more or less transmits it unless linked 
with some source of information storage. Standard tele¬ 
vision systems cannot sense and record the learning 
responses of students unless aided by some other 
systems. 
In a sense instructional television is a mis- 
sioner; television perse does not instruct, learn or edu¬ 
cate, It is simply a potential mediator of instruction, 
it is a tool which may be used to provide some, but not 
all of the conditions necessary for most kinds of learning 
« 
to occur. Within the limits of functions which television 
facilities can be expected to perform, their effects on 
learning and teaching depend on how the facilities are 
used, and whether the people using them have been ade¬ 
quately informed. It is within this realm of interest 
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that the writer wanted to explore the kind, and amount 
of reasonably current information available on educational 
and instructional television. 
The problem involved in this study was to analyze 
and interpret tne inclusiveness of the concepts presented 
in seven books concerning educational and instructional 
television. 
The major limitations of this study was the con¬ 
finement and interpretation to seven educational and in¬ 
structional television books. Further limitations of the 
study was the omission of books that could be used as over¬ 
all guides in the field of educational and instructional 
television. 
The major purpose of this study was to analyze, 
and interpret the concepts presented in seven educational 
and instructional television books published since 1960, 
concerning the educational television concepts presented 
in Educational Television, The Next Ten Years. 
Recapitulation of the Research Design.—Signifi¬ 
cant aspects of the research design of this study are 
outlined below. 
1. Locale and Period of Study.--This study 
was conducted at the School of Education, 
Atlanta University, Atlanta, Georgia, 
during the summers of 1964 and 1965. 
Method of Research.—The Descriptive- 
Survey Method of research, utilizing the 
2. 
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techniques of content analysis, and 
the statistical treatment of data, 
were used to collect the data for this 
study. 
3. Materials.—The materials used in the 
collection of the data for this study 
were: (a) the 1964 edition of Guide 
to Books in Print, (b) seven edu¬ 
cational and instructional television 
books and (c) a questionnaire checklist 
designed to identify the seventeen 
concepts. 
4. Instruments.—The major instrument used 
to collect the required data was a check 
list designed to secure, categorize, and 
evaluate the data on the concepts set 
forth in seven educational and instructional 
books. 
5. Criteria of Reliability.—The basic criteria 
of reliability for this research were (a) 
the representativeness of the sources, and 
(b) the objectivity and accuracy manifested 
in interpreting and reporting the data. 
6. Treatment of Data.—The data collected 
through the use of the questionnaire- 
checklist were treated with reference to 
degree and percent of emphasis given by 
each of the television books. The data 
are assembled in tabular form and have 
been presented in Chapter II. 
Summary of the Related Literature.—The survey of 
related literature has made important contributions to this 
study. The literature revealed that: 
1. The technique of content analysis first 
experienced a period of little activity 
but has been rapidly increasing usage 
every year. 
2. The application of content analysis has 
six distinguishing characteristics which 
when used applies to the determination of 
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the effects of communication, syntactic 
dimensions of language, objectivity, 
systematics, and quantative. 
3. The three general assumptions that apply 
to all content analysis studies are: 
(a) inference about the relationship 
between intent and content or between 
content and effect can validly be made, 
(b) content analysis assures that study 
of the manifest content be meaningful, 
and (c) content analysis assumes that 
the quantative description of communi¬ 
cation content is meaningful. 
4. Television is expected to reach the 
majority of school children in the 
future. 
5. Besides finance, educational and in¬ 
structional television also need 
talented writers, producers, per¬ 
formers, program managers, and a vivid 
policy. 
6. The most effective use of television 
has been in situations where it was 
integrated with other activities. 
The survey of related literature aided the writer 
in the presentation and interpretation of the content of 
this thesis. 
Summary of Basic Findings.—The significant find¬ 
ings of this research on seven educational and instructional 
television books were summarized and are presented in the 
paragraphs to follow under the captions, (a) pagination of 
instructional and educational concepts and/or ideas, (b) 
concept rating, (c) percent of concepts treated and not 
treated, and (d) qualitative interpretation of seven 
educational and instructional television books. 
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Pagination of Educational and Instructional Tele¬ 
vision Concepts.—Table 2 of pages, percents, and averages, 
of concepts treated and not treated in four television 
guide books show that concept (A) the development and 
future possibilities of educational television from pre¬ 
school, elementary school, colleges, universities, com¬ 
munities, and adult education, received the following 
number of pages from books, I, II, III, IV, respectively, 
17, 21, 12, and 17, for a total of sixty-seven pages. 
This concept appearing in all four books rank second in 
the total number of pages per concept. Concept (B) the 
results of studies conducted concerning educational tele¬ 
vision, received from the four books 26, 29, 7, and 23 
pages respectively, for a total of seventy-six pages. 
Concept (C) the attitudes of students concerning in¬ 
strumental and educational television was only discussed 
in Books II and IV and received only six pages for the 
concept. Concept (D) the teacher's attitude as affected 
by instructional television, appeared only in Books I, 
and IV, receiving two pages per book for a total of four 
pages for the concept. Concept (E) weaknesses of tele¬ 
vision teaching, teacher preparation, and uses from ele¬ 
mentary schools, through colleges and universities ap¬ 
peared in Books I, II, and IV. The total number of pages 
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for this concept was eighteen. Concept (F) what is CCTV 
and the differences between VHF and UHF channels appeared 
in all four books and received a total of iniety-five 
pages. Concept )G) to what extent are the responsibili¬ 
ties of non-commercial and commercial television in repre¬ 
senting public affairs interest and needs of the com¬ 
munity, tallied thirteen pates for Books II and III. Con¬ 
cept (H) what are the possibilities of educational tele¬ 
vision in art and culture received seventeen pages of con¬ 
sideration. Concept (I) what are the problems of pro¬ 
gramming was considered in all four books for a total of 
seventy-five pages. Concept (J) only appeared in Book III, 
which is how is educational television viewed by the 
natural program center. The present cost of supporting 
educational television which is concept K, appeared in all 
four books for a total of twenty-six pages. Concept (L) 
what future cost may be anticipated for capital expendi¬ 
tures and for station operations was omitted by Book III, 
but received ten patjes from the other three books. Con¬ 
cept (M), what further increases in expenditures will be 
necessary if educational stations are to operate at an 
adequate rather than a minimum level, was omitted by Books 
II and III and received five pages from Books I, and IV. 
On the basis of the best estimate of how much use educational 
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institutions are likely to make of ETV, how many channels 
will be needed in the next decade was concept (0), which 
was omitted by Book IV, but received fourteen pages. Con¬ 
cepts (P) and (Q) appeared in all four books, and received 
sixty, and fifty-three pages respectively. The concepts 
were (P) what will be the needs of instructional television 
materials, and how can they be met, and what should edu¬ 
cational institutions know about developments in ETV 
facilities so that they can plan adequately. In Table 5, 
the same number of concepts appeared as compared to three 
books concerned with direct teaching by television. In 
Book I, a total of one hundred and ninety-five pages or 
72.8 percent of the book was used in expressing the seven¬ 
teen concepts. Book II, utilized one hundred and nineteen 
or 45.3 percent of the pages to discuss the concepts. Book 
III, utilized fifty-eight or 49 percent of the book to 
express the television concepts. 
Concepts or Areas Rating.—The four television 
guidebooks concept rating in Table I, shows that Books I 
and IV received the highest and the same number of points 
which caused them to rank high on the scale. Book I, is 
Educational Television Guidebook, and Book IV, is Teach 
with Television (A Guide to Instructional Television). 
Book II, A Guide to Instructional Television received the 
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lowest number of points causing it to rank highest on 
the scale. In Table 4, of direct teaching by television 
books, Television and Our Schools, authored by Tarbet 
received the lowest number of points therefore ranking 
the highest. Book III, Using Television in the Classroom 
edited by Mary Howard Smith received the highest number 
of points thereby ranking the lowest. 
Qualitative Interpretation of Seven Educational 
and Instructional Television Books.—Tables 3A and B 
which presents the qualitative interpretation of seven 
educational and instructional television books, showed 
that six of the books received interpretative ratings of 
good, and one book received an interpretative reading of 
excellent. Further examination of the table indicates a 
high degree of similarity in the kind of material covered 
Conclusions.—The analysis and interpretation of 
the data pertinent to this study of seven educational and 
instructional television books seem to warrant the fol¬ 
lowing conclusions: 
1. That the data indicated that greater 
coverate is given educational and in¬ 
structional material that concerns it¬ 
self with studies on the future and 
effects of instrumental television. 
That guide books in television carry 
highly similar information as those 




3. That the television books printed 
after 1960 carry information similar 
to that put out in the comprehensive 
report put out by the United States 
Office of Education, even though in 
some cases not as thorough. 
4. That teachers attitudes were the least 
concerned with in the books that were 
analyzed. 
Implications.—After a thorough examination of the 
amount of emphasis placed on the concepts of the future 
possibilities of television in the schools and communities, 
and the overwhelming amounts of emphasis placed on studies 
conducted in ETV, the following implications were 
considered: 
1. That television is in the process of 
arousing greater and greater concern 
over the future possibilities of 
educational and instructional television. 
2. Many administrators are concerned with 
programming and closed circuit television. 
3. There is not a diversity of available 
information on educational television. 
Recommendations.—Careful analysis and interpre¬ 
tation of the basic findings, conclusions and implications 
from this research seem to warrant the following 
recommendations: 
1. Because of the great transition taking 
place in the field of educational tele¬ 
vision, more information should be made 
available to professionals, adminis¬ 
trators, and the communities at large. 
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2. in those areas where there was a high 
degree of consistency in the material 
omitted, or carried very little coverage 
more information should be made available. 
APPENDIX A 
Book List 
The following list includes all of the 
educational and instructional television books listed 
under Television in Education in the 1964 Edition of 
Books in Print. 
Adams, John C,, and Others, College Teaching by 
Television. 1958, ACE. 
Adkins, E P., (ed.) Television in Teacher Education. 
1960, American Association of Colleges for 
Teacher Education. 
American Council on Education. Credit Courses by 
Television. 1956. ACE. 
American Council on Education. Teaching by Closed 
Circuit Television. 1956. ACE 
Costello, Lawrence F., and George N Gordon, Teach With 
Television. 1964, McGraw. 
Lewis, Philip. Educational Television Guidebook. 
1961, McGraw. 
Midwest Program on Airborn Television Instruction — 
Using Television in the Classroom. 1961, McGraw. 
National Association of Educational Broadcasters 
Conference, 1964. Improvement of Teaching by 
Television. Ed. by Donald W. MacLennan, 1964. 
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National Education Association, Audio Visual Instruc¬ 
tion Department. And TV Too. 1961, NEA. 
NEA, Audio Department. Creating Visuals for Television. 
A Guide for Educators. 1962. 
NEA, Audio Department. Opportunities for Learning: 
Guidelines for Television. 1960. 
NEA, Audio Visual Department. Practices in Selected 
Public School Systems Relating to Professional 
Rights and Responsibilities of Television 
Teachers. 1963. 
Newson, Carroll V.,(ed.). Television Policy for 
Education. 1952, ACE. 
Page, Nancy, ed. Book Rights Available for Educational 
TV. 1964, Bowker. 
Postman, Neil. Television and the Teaching of English. 
Appleton. 
Powell, John W. Channels of Learning. 1962, Public 
Affairs. 
Schramm, Wilbur, (ed.). Impact of Educational Tele¬ 
vision . 1960. 
Schramm, Wilbur L., and Others. People Look at 
Educational Television. 1963. 
Tarbet, Donald G. Television and Our Schools. 
1961, Ronald. 
UNESCO. Screen Education: A Critical Approach to 
Cinema and Television. Int. Doc. Sewice-Columbia. 





Basic Concepts or Topics Appearing in Rating 
Educational Television-The Next Ten Years 1234 
A. The development and future possibili¬ 
ties of educational television from 
pre-school, elementary school, col¬ 
leges, universities, communities, 
and adult education. 
B. The results of studies conducted 
concerning educational television 
and its indication for the future. 
C. The attitudes of students concerning 
instructional and educational tele¬ 
vision. 
D. The teacher's attitude as affected 
by instructional television. 
E. Weaknesses of television teaching, 
teacher preparation, and uses from 
elementary schools, through colleges 
and universities. 
F. What is CCTV and the differences 
between VHF and UHF channels. 
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G. To what extent are the responsi¬ 
bilities of non-commercial and 
commercial television in repre¬ 
senting public affairs interest 
and needs of the community. 
H. What are the possibilities of 
educational television in art 
and culture. 
I. What are the problems of programming. 
J. How is educational television viewed 
by the natural program center. 
K. What is the present cost of supporting 
educational television. 
L. What future cost may be anticipated 
for capital expenditures and for 
station operations. 
M. What further increases in expendi¬ 
tures will be necessary if 
educational stations are to operate 
at an adequate rather than a minimum 
level. 
N. What are the possible sources of 
financial supply. 
0. On the basis of the best estimate 
of how much use educational insti- 
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tutions are likely to make of ETV, 
how many channels will be needed 
in the next decade. 
P. What will be the needs of instruc¬ 
tional television materials, and how 
can they be met. 
Q. What should educational instutitions 
know about developments in ETV 
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75 
76 
Postman, Neil. Television and the Teaching of English. 
Washington: Appleton-Century Crofts, Inc., 1961. 
Powell, John Walker. Channels of Learning. Washing¬ 
ton: Public Affairs Press, 1962. 
Scramm, Wilber. The Impact of Educational Television. 
Urbana, Illinois. University of Illinois Press, 
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